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ANOTACIJA

Rado4& darba &ma ,Vizualas nikslas izmantoSana valodu apguir
aktuala tma valodu raciSanas metodik Darla galvenais uzsvars tiek
likts uz kernu Zzmejumu izmantoSanu, astot raksiSanas un
komunikaivas prasmes pamatskolas KssDarbs satur teetrsko,
praktisko @tijjumu par Zmejumu izmantoSanas iegam valodas sturis.
Praktiskaa dda ir veikti eksperimenti ar naku iepazties ar dazdu
skokenu vecumu grupu redzes uztvergatnbam, noskaidrot, & skokni
iegaung ieprieks lagu tekstu, K, izmantojot lsrnu Zzmejumus un
pienmerotu maciSanas stragiju, gat labus rezulitus sveSvalodu apgéyv
Darba gai ir guti noZzmigi secirmjumi un izstadati ieteikumi uzskates
materilu izmantoSanai valodu adibu stunds, lai attstitu skoknu
radoSo domSanu, iztli, uzlabotu rakgBanas iemgas.
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Introduction

Every century every period of social life has itwnoeducation theories
teaching methods and strategies. The problem oftbawganize teaching process in
a better and more appropriate way has been adtulaédime.

For a long time Latvian children have been livimgtihe environment where
English was not spoken. The English language caweereal life through computer,
TV, songs. Therefore, it is very important thatapanuch attention is paid to English
language acquisition in our country.

The aim of English language teaching is the mastéthe language in terms
of listening, reading, speaking and writing.

To develop all these skills it is necessary to hawdficient vocabulary
knowledge.

The main aim of foreign language teaching at sch®dhe development of
communicative skills.

When students’ vocabulary is well-off they can piccall skills:

1. To express their thought using simple active votau
2. To add passive vocabulary through flash cards;
3. To read with understanding of basics of the text.

That is why the enrichment of pupils' vocabularyhe main task of English
language teacher.

In this work the author has decided to investigatapils visual perceptivity
differences depending upon their level, how usigbtrteaching strategy and visual
aids to remember material for a long time .

To explain which methods will have better resuttsgach the desired level of
ability in vocabulary skills and to show the effgeness of using visual aids teaching
vocabulary.

Research object:the process of English, Latvian and Russian laggsia
learning in primary school.

Research subject:using visual aids and appropriate methods forhiegc
vocabulary.

Aim of research: to investigate the use of visual aids for teachiagabulary
in primary school, contest and methodology thatiemnstudents' teaching vocabulary.



The use of visual aids in primary school promotexkimg active visual and
emotional memory of students learning languagesdJgisual aids during lessons
improves and secures knowledge of new vocabulaaciive speaking, listening and
writing processes.

The tasks of the paper are:

1. To research the sources which examine visual adgaching vocabulary at
primary level;

2. To describe several kinds of visual aids;

3. To examine different techniques for teaching votatyuand their use at

English language lessons;

4. To compare pupils' work results in the processeaiching vocabulary by
using visual aids and without them,;

5. To persuade teachers in necessity of using vigdalfar teaching vocabulary
at the languages lessons ,based on experimengal dat

6. To chose the most successful way using differentikiof visual aids in
teaching vocabulary.

The author thinks that it is very important ancenesting for pupils at primary
level. Visual aids vary the pace of the lessonparage pupils to speak to each other,
allow the teacher to talk less, but — to the le@maore, make a communicative
approach to language, can be used in differentdared for different purposes.

Theoretical part is a review of present day theadyich is necessary for the
research work. The author describes methodologyseshdor the investigation
teaching vocabulary by using it in primary school.

We describe some kinds of visual aids to presenhédw poem .

In this part are presented characteristics of yoleagners and are given
different types of pictures.

Practical part deals with observation how to teamtabulary using visual aids
(pictures) at primary level. It describes settimgad the experiment. In the same way

it contains data and generalization of results.



TEACHING VOCABULARY USING VISUAL AIDS
1.1 The Principles of Teaching Vocabulary

Jeremy Harmer (12; 23) says that students need to learn whatsvorean
and how they are used. He declares that studewmesthdearn vocabulary, which is
appropriate for their level. Jeremy Harmer advisdearn vocabulary in context.

Michael Wallace (17; 27) gives several principles of teaching \mgdary. He
says that a teacher has to be clear about the tim$eacher may have to decide on
the quality of the vocabulary to be learnt. He alsoks that as well as the form of the
word, the learner must have clear, specific undashg of what it denotes or refers
to. Michael Wallace speaks about such principles tediching and learning
vocabulary:

Aims;

Quantity;

Need;

Frequent exposure and repetition;
Meaningful presentation;

Presentation in context;

Y V. V V V V V

Learning vocabulary in the mother and in the talgeguage;
» Referencing procedures in vocabulary learning.

Virginia French Allen (1;12) says that in some classes for beginneashess
use all three ways to show the meaning of vocapwards:
1. Pictures;
2. Explanations in the students' own language;
3. Definitions in simple English, using vocabuldngat students already know.

Adrian Doff (8; 12) agrees with Jeremy Harmer.

Virginia French Allen and Michael Wallace add tlsateacher can show the
meanings of the new words visually.

All these statements are accurate and rest on grgarience, however, the
author thinks that using each individual methodesgls on the situation, on pupils’

psychological types.



1.2 The Characteristics of Young Languagéearners

Most of the children want the lessons to be cldsetheir lives, to their
concrete experience. And that is why they likeath abjects and learn about things in
their own world.

Curtain H.A. (6; 67) in her article says that primary-age aieifd learn
through oral language; they are capable of deve¢pgbod oral skills, pronunciation
and intonation when they have a good model.

Teachers of primary students' must give very stingct and specific directions
and build regular routines and patterns into thky desson plan.

Jayne Moon (16; 17) notes "Young children tend to be morehesiastic,
while older children (11 - 12 and older) often b@eoless interested, embarrassed by
having to learn language or even hostile becausg don't want to seem foolish in
front of their friends".

C. Brunfit thinks that teachers must not rely simply on tagnt that primary
level is the best time to learn languages well. glees a number of reasons why
teaching English at this level is the best.

In author's opinion, the best time of teachingraif language is the age of 4
- 6 years. It does not mean that we have to stiint ABC, grammar structures etc.,
but we have to start with teaching elementary vataly and communicative skills by
using songs and games (pictures, films, visual @@goons).

Jayne Moon(16; 16) considers "The primary level pupils maytbo young to
feel any need for English. Their attitude is maiaffected by whether they like the
teacher, the way English lessons are taught, pffagents views and what their friends
think about English".

Susan Halliwell (6: 3) thinks that young children do not comehe language
classroom empty-handed. They bring with them alyeaetll-established set of
instincts, skills and characteristics, which witlph them to learn another language.
We need to identify those and make the most of them



1.3 Teaching New Vocabulary

The teacher of English as a second language knewswell how important
the vocabulary is.

Some specialists in methodology seem to believettieameaning of words
cannot be adequately taught, so it is better noytto teach them.

There are several ways of presenting new vocahulary

Adrian Doff (8; 12) believes that translation of a new worahigself a useful
technique, it is often the simplest and the cldas@y of showing what a word means.
But if we only give a direct translation, studengnot see how the word is used in
English sentence, to show this we need to givexamgple.

Virginia French Allen (1; 12) says students are encouraged to lookeat th
word while hearing it pronounced, since learnerslt®® remember a word easily if
they see and hear it.

Jeremy Harmer (12;2 161) suggests another way of presenting new
vocabulary. Not all vocabularies can be learnt ufgio interaction and discovery
techniqgues. There are many occasions when somes fofimpresentation and/or
explanation are the best way to bring new words tiné classroom. For example:

Realia;

Pictures;

Mime, action and gesture;

Contrast;

Enumeration;

Explanation;

Translation;

Another way of presenting vocabulary mind.

Virginia French Allen (1; 33) is generally in a situation where the hearcan
see what is named by the word to be learnt.

Virginia French Allen (1; 54) says that pictures which show human sanat
often tend to attract students at the primary leS&ldents enjoy imagining who the
pictured persons might be, where they are, whaipdragd before the pictured

moment, what might happen next.



A picture that suggests different situations carvéry valuable for students in

the language classes, especially in primary school.

To sum up all of these statements, the author shiin&t using different aids in

teaching vocabulary to students of primary level vewe to pay more attention to

visual aids (pictures, photos, toys etc.) and astionime, gesture etc.).

1.4 Tasks Using Pictures

Using pictures in teaching vocabulary is important very interesting for

students, especially in primary school. Teachemikand can employ different kinds

of tasks on the lessons.
Teachers often ug8l CTURE DICTATION in primary school.

This work is very interesting for students, becatisey like drawing and

coloring very much. Their imagination and fantasy laeautiful.

Students use new vocabulary through guessing gamesich members of
the class are identified by location and by claghimhey likePICTURE PUZZLES
andVOCABULARY PICTURE GAMES very much:

1.

o ok w0

Guess a crossword with pictures

Do a puzzle, make a picture and say what it is

Create domino games using pictures representingraduwocabulary
Bingo games

Action game "Show me"

Classroom shopping etc..

These tasks may be organized individually, in pamsa group or in whole

class.

Teachers can use pictures S8 EAKING.

- Pictures are very useful for showing the meaninfjsverb phrases (is

running, is jumping, are playing football, are watk in the park). When native

speakers describe what they see in a picture,dheynore likely to say "The boy is

walking" than "The boy walks".



- Work with photos. "It is Anna. She is 8. She bag eyes etc.”

- Read a text with pictures.

- Make a story about the picture.

It is very good to use sequence pictures and welluges. These tasks help

students to become better in conversation.

Children in primary school like enjoy drawing anolaring very much. And
one of the tasks can BRCTURE COLORING TAX.

They can:

a) draw a picture and then color this picture,

b) using coloured pictures, follow the teacherdrurctions.

CLASSROOM RESEARCH EXPERIMENT
2.1 METHODOLOGY

The early stages of language learning usually fd&ee in the classroom and
thus are shaped by the teacher, who determinggxtimok and the method, sets the
space and creates the classroom atmosphere.

One cannot speak, understand, read or write inr@gio language without
knowing a lot of words. Therefore, vocabulary leagnis at the heart of mastering a
foreign language.

There are two general ways in which people leaakalary.

Direct approach. In direct vocabulary learning, students focusrtlagiention
on learning words in lists or completing variousa&bulary exercises. Most learners
use this approach to learn frequently used wordsdte needed for survival skills in
the language.

Indirect approach. Direct vocabulary learning becomes impractical gym
because there are just too many words to leareSanlot of vocabulary is learned
through reading and listening, we need to adoptegjres for dealing with unfamiliar
words instead of memorizing them. In indirect vadaby learning, attention will be
focused on performing some other language tasky siscconveying or trying to



understand a spoken or written message. In thisepsostudents will most likely
begin to learn many new vocabulary items.

Joan Rubin and Irene Thompson describe this isstleeir book "How to be a
more Successful Language Learner: Toward Learnerisuny".

With these approaches in my work on teaching vdeapu | use
communicative approach because the emphasis in communicative activity én
the paramount importance it takes to perform thegdage used. It becomes an
instrument of communication rather than an endtgelfi. In most communicative
activities students will use any and all the largguthey know.

The wider students’ vocabulary will be, the morterasting it will be for them
to learn English language and they will be abledmmunicate with other people.

Direct and communicative approaches merge by upiotures during the
lessons.

In my work | am using pictures in drawing, blacklmbalrawing, coloring,
repetition, simple describing, answers to questiat®snonstration, work with wall
charts, flash cards.

Pictures for vocabulary teaching come from many@eai In addition to those
drawn by students or by the teacher, there arac#ite sets which are intended for
schools. Pictures cut out from magazines and newespaare also useful: many
expensive books for children have attractive peguhat show the meanings of basic
words.

Often a picture will show a situation or a scenewinich there are several
different things and persons. It is good for stugdda see the general scene or picture
- to see how its parts are related to the wholis. dfso helpful for students in primary
school to see a picture of a single object or peesothe only focus of attention.

In several techniques mentioned previously, stiedemhke pictures. | using
pictures made by the students themselves. Suadlrg@ichave certain advantages.

1. They cost little or nothing;

2. They are available even in the places where naigstcan be found;

3. They do not require space for storing and filingoesures from other sources
do;

4. Exercises, which require drawing, will give suchdgnts a chance to win a

prize that may serve as an encouragement to leare; m

5. When someone has drawn a picture of a scene, veskihemeanings of the

10



English words that the teacher uses while talkingua parts of his scene. The

meanings are in his mind before he has given atigbngord.

Frequently | make use of direct questions. These fast of all organizing
guestions. "What day is it today? What date iodaly? What season do we have
now?" And students can show the answers to my igmsstoy using picture's

calendars.

2.2 EXPERIMENTS SET-UP

Based on works theoretical part have investigafedxperiments. The main
aim of the 1st experiment was —to investigate gupisual perceptivity differences
depending upon their level. In th& éxperiment was involved 45 learners divided in
three groups :

1) Primary Level (6-11y. 0.)
2) Medium Level(13-15y.0.)
3) Advanced Level(16-18 y.0.)

Procedure of the experiment.

The learners had to fill definite number of figuresnembering given pattern.
On the pattern paper were 4 types of figures wiig@es in each .Separate parts of
20 figures was coloured in black .Every student tnacbloured picture of these
figures. To make this task learners used memorg.ifithicator of reality was number
of mistakes.

The pattern list of the®lexperiment:

11



AR WARWAR
NN AN
(Y D D
NN,
ARWARWAR
A\

38 B
30 BB
30 BB

Procedure of the 3 experiment

The learners had to fill definite number of figuresnembering given colour
pattern . On the pattern paper were 4 types ofdgwith 9 figures in each .Separate
parts of 20 figures was coloured various colougsiases in blue, circles in yellow,
flowers in red, triangles in green. Every studsemgiven uncoloured picture of these
figures. To make this task learners used memorg.ifidlicator of reality was number
of mistakes.
The pattern list of the"2 experiment:

12



AR WARWAR
NN AN
(Y D D
NN,
ARWARWAR
A\

38 B
30 BB
30 BB

Procedure of the &' experiment

The same conditions as t&'2xperiment. The teacher gave instructions for
each figure’s group including it into describingmadion about the dark cloud playing
in the sky, the Sun which enjoyed the Earth, flawsaiting of bees and fir—trees
which should hide the small rabbit. In this expesntook part only for the learners

of primary level.

Procedure of the &' experiment

The learners were divided into two groups . THegrbup studied the poem
without help of any visual aids. The second grauplents in learning process used
visual aids — self drawn pictures..

The poem’s text:

Little eyes see pretty things.

A little nose smells what's sweet

Little ears hear pleasant sounds.

A little mouth likes lovely things to eat.

There were picture drawn by one of students tstitaie memorizing process:
Eyes-see;

Nose-smell;

13



Ears-hear;
Mouth-eat:

\ y f |

- 4Ty

O« (@
il Y \
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Procedure of the"5experiment:

The learners were divided in two groups:
1) Primary level (6-11 y.0)

2) Medium level (13-15 y.0)

Their task is to describe a picture, using themgmation:

2)

Primary level answers:

1.Balls in funny football

2.Balloons in the park

3.Human - bird friendship. Thinking about destiny
4.Children pushing wheelbarrow and having fun
5.Rain is coming. Children try to escape of raimstby bycicle on forest path
6.Alien space ship in the sea

7.Secret map

8.Space ship nearing sun

9.Storm in the sea. Ship crash. Miraculous escape.
10.Family rest in the nature

11.Sad eyes like world in the rain

Medium level:

1.Magic flower

2.People around a table

15



2.3 RESULTS AND ANALYSES

The results of the®lexperiment showed so that to remember many ek bl
and white pictures is difficult for small childreNumber of errors showed how
appropriate age influences the level of mistakescdmpare it was taken 15 learners,

5 of each educational level.

Experiment Nr.1: Investigation of visual perceptmeculiarities in various age groups
of schoolchildren, black and white pattern:

Table 2.3.1

Primary level (6-11 y.0.) Medium level (13-15 y.o)] Advanced lev. (16-18 y.o.
VAI==RESCARS SAWIN I D B| A |n | H| DB A
1 |4 4 3 5 1] 3 3 0 0 1 1 3 5 0
2 |5 3 4 4 2 | 2 4 2 2 2l 1 4 3 1
3 |4 4 5 3 3| 3 4 2 2 3 2 3 4 0
4 |4 4 4 4 4 | 3 4 1 1] 1 4 1] 4| 3] 0
5 |4 4 5 3 5| 2 5 1 1 5 0 4 3 0

42 |36 | 46| 34 26| 4 3.4 1.2 110 44 3.6

Average errors per pupil: 158 Average errors pgilp11.2 | Average err. per pupil: 9.2

This experiment showed that number of new wordstrbeslimited at the

lesson.
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Experiment Nr.2: Investigation of visual perceptpeculiarities in various age groups

of schoolchildren, colourepattern.

Table 2.3.2

Primary level (6-11 y.0.) Medium level (13-15 y.o)] Advanced lev. (16-18 y.o)
ae | HH DB A [ DL A || H| DB A
1 5 3 5 4 1 4 3 5 3 1] 4 3 6 1
2 4 4 5 4 2 5 4 5 4 2l 3 5 6 1
3 5 3 5 3 3 4 4 5 3 3| 7 3 2 1
4 |4 4 5 4 4 5 4 5 4 4, 4 3 6 1
S 5 3 5 4 S 4 4 4 3 5/ 3 5 5 1

46 | 34 | 5 3.8 4.4 3.6 48 34 42 36 52 |10

Average errors per pupil: 168 Average errors pgnilp16.2 | Average err per pupil: 140

The results of the " experiment showed difficulties doing this task.r Emall

children is difficult to remember colour of eactapk and order of coloured parts.

The same experiment were repeated after 24 houatb, results can be seen in

following table:

Table 2.3.3
Primary level (6-11 y.0.)

Nr. 69 % A&
1 |5 |5 5 | 4
2 5 4 6 4
3 5 5 5 3
4 |5 4 6 4
5 5 3 5 4

5 42 | 52| 3.8

Average errors per pupil: 18p
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The results of ¥ part of the experiment evidently showed that witho
systematization skills after 24 hours young leasnest tried to guess coloured parts
of figures. Therefore error level were so high.

It means that in primary school too much colourectupes only destroy

learning process.

Experiment Nr.3: Investigation of visual perceptmeculiarities in various age groups
of schoolchildren, coloureplattern with memorizing strategy
Table 2.3.4

Primary level (6-11 y.0.)

Nr. 69 % A&

1 |0 2 4 0

2 |0 3 2 0

3 |0 4 2 0

4 1 0 2 1

5 |1 1 0 0
04 (20| 20| 0.2

Average errors per pupil: 4.6

The results of the3 rd experiment shows that afseng memorizing strategy
young learners reached good results.
(4.6 errors per pupil) Results after 24 hours stwiat only systematization strategy
gives normal quality memorize. Operative memory k8oB hours, but imaginative
memory can worked years. It means activation ditrand left part of brains using
colours sounds, precise memorizing strategy is iplesso work with huge brain
computer system. The most important skill theramagination system. Lot of up to
date educational methods are based on imagindoa.of them is prof. Bronnikov's

educational system.
Conclusion to Exp.1-3: In the graph we compareltedar primary age group, using

different patterns, and with memorizing strateggrédwe can see the improvement

that can be made, using proper memorizing strategy.

18



20+

154" OBlack and white pattern
10-/ B Coloured pattern
5./_ B Coloured pat.

w.strategy

Errors (less is better)

Graph 2.3.1
Summarizing all the data from the experiment | wargay that using pictures
while teaching English is necessary because:
» Pupils' interest raises;
» Children like to work with pictures;
» Pictures help pupils to learn new words;

» Highly effective learning process.

It is possible to use pictures every lesson. Pujsifsr in their abilities. However, the
drawings made by more talented pupils are not awayy good and they differ from
other pupils' paintings. Pupils of primary scho@ @ery open, they like what they do,
especially when they see that they have positigelt® That is why they like it when
either their teacher or classmates appreciate wWaik. It is some kind of a stimulus
for them. In this case they try to work better.

The use of visual aids is one of the ways to maksdns interesting and unlike
any other lessons. Children work using visual auith pleasure and their answers

confirm this.
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Experiment Nr.4: First group of children, who tridremember 4 lines poem without

using visual aids.

Table 2.3.5

Primary level, immediate test

Primary level, td&tra24 hours

Nr. Eye Nose Ear Mouth Nr Eye Nose Ear Mough
1 OK - - OK 1 OK - - -
2 - OK OK - 2 OK OK - -
3 - - OK - 3 OK - - -
4 OK - - OK 4 OK - - -
5 - OK OK - 5 OK OK - -

Average correct lines per pupil: 1.8

Average cdrliees per pupil: 1.4

Experiment Nr.5: First group of children, who trisdremember 4 lines poem using

visual aids.

Table 2.3.6

Primary level, immediate test

Primary level, tdgtra24 hours

Nr. Eye Nose Ear Mouth Nr Eye Nose Ear Mough
1 OK OK OK - 1 OK OK OK OK

2 OK OK OK OK 2 OK OK OK OK

3 OK OK - OK 3 OK OK OK -

4 OK OK OK OK 4 OK OK OK OK

5 OK OK OK - 5 OK OK OK -

Average correct lines per pupil: 3.4

Average cdrliees per pupil: 3.6

Conclusion to Exp. 4 and 5: Usage of visual aidéh vproper associations greatly

improves memorizing possibilities — see graph (brgg better).

1

Without visual aids

Graph 2.3.2

O Immediate test
B Test after 24 h

Using visual aids
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Experiment 5:

First group of children (primary level, 6-11 y.showed their unique creativity

and interest. Every description was unique.

The second group of children (medium level, 13-Ib)ywere not so creative.

They didn’t showed much interest in exercise.

40
35
30
25
20 O Students
15 B Unique answers
10
5

0
Primary level Medium level

PRACTICAL ADVICES OF TEACHING
LANGUAGES

3.1 How to teach easy and

permanent way of remembering words

Experiments have proved that only usage of maxinsemsory ways at once to

receive information, the storage of it will be pamant (to anchor new words in

the pupils’ minds in a multi-sensory way (visualyditory and kinesthetically)).

How to do it?

1.

Pronounce the word and show the picture to thelpopie after the other.

2. Show quickly flash cards with written words on them
3.
4. Pupils close their eyes and listen teachers prariognall the pictures on the

Point at the words one after the other again andqunce carefully.

blackboard again.

21



7.

Ask pupils to repeat each word after the teachdr thieir closed eyes(vary the
voice: whisper, shout, talk in a pitch and get fum talk in the same way.
After opening eyes pupils ask them to guess thelsvavhat the teacher said
by reading the teachers’ lips.

Ask learners to close their eyes and then remoeenmrd card from the board

ask, what’s missing?

8.

Remove all the word cards from the board, ask Brarno remember the
words.
Write numbers opposite each word, and ask pupitdase their eyes and tell

the number of the word .

22



3.2 Practical ways of using pictures in teaching

To make lessons more compelling for students, Ipisteires and their combinations

to illustrate particular phrases and words.

1) Follow teachers instructions, to draw partshefbody. The children draw on
the board or in the note books. For example:
"Today we will draw a monster. He has three leg®, &rms with six fingers, two
horns, a smiling mouth, just one eye,... etc.”.

Some of result pictures are shown here:

23



2) Describe pictures:

3) Follow instructions, to practice vocabulary gsoolored pencils. Draw some
objects on a sheet of paper uncolored. Make ong foogeach pupil. Circle,
colored, cross the different of others.

24



4) Guess, who is saying that?
This activity gives an opportunity for discussing.
Try to figure out who is saying what, looking aliéeving picture:

AJ..‘
i/

el ‘S‘-—“-/é;ﬁ

N

Example phrases:

“I have just collected these coconuts” o
“Try to use a straw” ...

“I will never try this” ...
“That's amazing” ...
“Oh, how sharp knife he has!” ...

25



5) Cut small piece(s) from large picture. Ask qimst about cut piece, and
students try to guess what is show on the origmetlure. After that show the

whole picture. For example (look at following picta):

Is it winter ?

Guess what is on the other side of picture ?

Part of the picture: Original picture:

6) Flaps of paper can be hidden (hinged) over tugicso that the teacher can
show small bits of the picture Pupils try to guessat the whole picture looks
like. Students describe what they are seeing anstmall piece of picture and try
to guess what is next to this piece. If they gusm®ething on picture, teacher

open corresponding part of picture.

Part of the picture: Original picture:

26



What season is now ?
Where is the girl ?

What is she doing ?
Guess with whom she is ?

What the other persons are doing there?

6) Shapes and design what shapes do you like 8teabd the least. Then choose
which shapes can be used as decorative symbola)foourrier company, b) seafood
shop, c) products of nature, etc. (look at the yi8)b

Q r
& | Rl |
< &> R G o

The goal of exercise is to understand pictorial lsgis1. Pupils tries to imagine what

the sign represents and explain their point of view

Make your story !

27



7) Make your own city. Exercise of asking and tejlthe way to particular object in
city. For example, the part of city map is showswell as several pictures of objects
found on map. Pupils are asked questions like:

- Please show me the way from .... ?

- Where are this ..... etc. located ?

- What buildings and famous places are there ?

-Howtogetto .... ?

- Etc..

T ———

AN

28
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8) Golden fish. A boy (or someone in a classrooatlees fish and talk about
his/her dreams: a castle, a sports car etc.. Fonpbe (look at the pictures):
- | wish to have a castle

- | want to participate in school’s basketball team
- Etc..
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10.The game Magic box. Students should guess whatside the Magic box.
They ask different questions, and teacher just arswyes or no. For example
(look at the picture for inspiration):

Have you gota ... ?

Is/ Are there ...?

Are there shoes in the box ...?

Who made this ornament ?
From what country is it ?
What else is in the chest ?
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There are some things laying on the seashoreddfigrcrash.
Describe items and people which owned them.
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11. A picture is out of focus. The pupils work in paime of them has focused
picture, another has corresponding unfocused @ciitine one with unfocused
picture asks questions about it, and other ansyessr no.

Unfocused picture: Focused picture:

-
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12. Take a look at this abstract drawing. Imagine wyai can see? Several
guestions can be asked about this picture, for plaffook at the drawing):
What do you see?
How do you feel?
How you can title this picture?
Explain your choice.
Etc..

Any abstract drawing or picture without real and@ete things can be used, for
example this drawing.
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Write what we can do with our palms:

Write verbs in present/continuous tense and past
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3.3 Classifying and storing a picture collection

When using pictures in teaching languages, seVematired of illustrations can be

gathered to illustrate necessary notions and wondserefore need for some

classification of pictures arises. Here is giveraraple of classification system for

photographs and illustrations (look at the Tab&13:

Table 3.3.1
A THE ALPHABET B NUMBERS
1 Sound system 1 Ordinar
2 Pronoucation rules 2 Cardinal
C COLOURS D CLOCK
1 Base 1 Time
2 Tones
E CALENDAR F DAILY ROUTINES
1 Month
2 Days
3 Seasons
4 Weather
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5 Temperature

6 Prominent dates, celebrations

G FAMILY H THE CLASSROOM
1 Members 1 Actions
2 Family tree
| DESCRIBING PEOPLE AND
THINGS
1 Shape
2 Emotions
J ACTIVITIES K ANIMALS
1 Indoor 1 Domestic
2 Outdoor 2 Wild
3 Unusual 3 Birds
4 Fish
5 Reptiles
7 Pets
6 Insects
L CLOTHING M DISASTERS
1 Men'’s 1 Natural
2 Women'’s 2 Man-made
3 Children’s
4 Different pictures ,comparisons
5 Shopping
6 Jewelry and accessories
N FLOWERS O Foods
1 Wild 1 Fruits
2 Cultivated 2 Vegetables

3 Miscellaneous

4 Ocasions for eating and drinking
5 Recipes

6 Pictures for comparison

7 Diet and fitness
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8 Caffe and restaurant

9 Units of measure

P HOMES and BUILDINGS
1 Homes

2 Buildings

3 Rooms

4 Furniture

5 Electric appliances

Q INDUSTRY
1 Large
2 Small

R MUSIC

1 Instruments

2 Music- making
3 Styles

S NATIONALITIES
1 People

2 Languages

3 National costumes
4 Traditions

5 Songs and anthems
6 Countries and capitals, maps,
directions

7 Popular places

8 Countryside

9 Waters

10 Space, planets

T PROFESSIONS
1 Trades

2 Professions

U SPORTS

1 Outdoor

2 Indoor

3 Olympic games

4 Famous sportsmen photos

W TRANSPORT
1 Cars

2 Motorbikes

3 Ships

4 Trains

5 Planes

X ENTERTAINMENT
1 Cinemas

2 Theather

3 Museums

4 Travelling

5 Zoo
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6 Concerts
7 Different
Y MEDICAL TREATMENT Z MONEY
1 Body 1 Name
2 Diseases 2 Value
3 Visiting the doctor 3 Written as
4 Medical equipment
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Conclusion

This work can be used as a handbook for languagehées making their
lessons’ plan .Practical exercises are an exceflaritof this work .It's proven that
people are of visual , auditory and kinestheticcpption .Visual perception is
involved while watching drawings and kinestheticrgegtion is involved while
producing them. So the biggest part of populatioould like to use them .The
summary of the benefits of using drawings in tmgleage classroom are:

1) They vary the pace of the lesson.

2) They encourage the learners to lift their eyes fribwir books, which

makes it easier and more natural for one to speakadther.

3) They allow the teacher to talk less, by diminishihg importance of the
verbal stimuli provided by the teacher’s voice, atidw the students to
task more. This visual rather than verbal appraashilts in less teacher
talking time and more student participation.

4) A student with a creative imagination will oftemdi he learns a new
language easily and enjoyably trough the use datipgs while he finds it
difficult to learn just from a textbook and dictiny.

5) They make a communicative approach to languagaifepreasier and
more natural.

6) They help to teach not speaking only ,but listgnmreading, and writing
and allow the teacher to integrate these skillstantively.

7) They inspire imaginativeness in both the teached atudents.
Comments, guesses, interpretations and argumemshéwly practiced
phrases into a lively give-and —take [3.2 ].

8) The pictures can be used in different levels.

The pictures motivate the students to want tolspgaate a context within which his
response will have meaning and provide the studestts information to use in

controlled practice work. Pictures showing objeetstjons, events and relationships
can cue answers to questions, substitutions angrsmn completions. The pictures
guide either spoken and written descriptions oratemns or dialogues and promote

discussion and to provide reference.
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